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Session Overview

• The importance of family engagement
• Brief overview of the project and project partners
• Workshop overview: goals and activities
• Participant perspectives
• Website orientation
• Resources for parents/families (English, Spanish, Hmong)
• Materials for parent/family educators

• K–5 materials
• Gr. 6–12 materials

• Questions and discussion
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The importance of parent and family engagement

• Parent or family engagement has been identified as one of the most crucial 
aspects influencing student achievement in schools (e.g., Ferguson, 2008; 
Henderson & Mapp, 2002).
• Engagement with minority families and communities is perceived as a 

powerful way to make schools more equitable, culturally responsive, and 
collaborative (e.g., Olivos, 2006). 

• Educators working in well-implemented dual language and immersion (DLI) 
programs ensure that families are informed and engaged and play integral 
roles in their children’s education (Howard et al., 2018; Tedick & Lyster, 2020).
• Yet DLI programs need well-developed materials to educate families and 

ensure their ability to play key roles in their children’s learning. 
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Our mission: To enrich the educational experience 
of Dual Language and Immersion (DLI) learners by 
engaging, educating, and empowering families.
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• Amanda Lea (Eastern Carver County)
• Cathy Camarena (St. Paul)
• Teresa Chavez (Roseville)
• Carolina DuFault (Risen Christ)
• Tara W. Fortune (UMN)
• Leticia Guadarrama (Minneapolis)
• Laura Hofer (Richfield)
• Bounthavy Kiatoukaysy (St. Paul)
• Corina Pastrana (Minneapolis)
• Melissa Richards de Campaña (St. 

Paul)
• Anita Sasse (Northfield)
• Kate Trexel (UMN)
• Megan Unger (Minneapolis)

University of  Minnesota:
• Maureen Curran-Dorsano
• Diane J. Tedick
• Corinne Mathieu

Special thanks to our translators:
• Anselmo C. Castelán
• SeePha Vang
• Bounthavy Kiatoukaysy
and to our external consultant, 
• Edward M. Olivos
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USDE Grant: Dual Language and Immersion Pathways to English Learner Success

Partners
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1. Dual Language and Immersion Basics
2. Bilingualism and Biliteracy
3. The Challenges of DLI
4. College and Career Opportunities

Workshop Topics
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I understand the goals and key features of 
Dual Language and Immersion Education.

I.  Dual Language and Immersion Basics
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Academic Achievement

Bilingualism and Biliteracy

Cultural Competence
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(Fortune, 2013)

The Goals of DLI Education
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Session I activities
Tic-tac-toe
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BINGO/LOTERIA Bumps in the Road
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Pixabay

In 3rd grade, when standardized testing begins, 
your child’s test scores may be lower than expected. 

o Remember that it takes time for positive academic 
outcomes to appear.

o Your child is on the path to speaking, reading and 
writing in two languages, reaping many benefits 
along the way that are not measured on a 
standardized test.  

13

For Spanish home language/bilingual 
students, there is a lag in English 
reading skills in the early years of a DLI 
program, but students do catch up to 
their English-speaking peers around 
Grades 5 or 6. 

Spanish home language/bilingual 
students in DLI programs do the same or 
better in their academic subjects as 
similar students in English-only programs 
in the long run.
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Session II Bilingualism and Biliteracy Activities

• Stages of language acquisition
• Social vs. academic language
• Bumps in the road
• Discussion of tips for being DLI Superparents
• Dual iceberg activity
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bealearninghero.org
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I understand: 
• what typical bilingual and biliteracy 

development looks like.

II.  Bilingualism and Biliteracy
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(Mi Chu Chu Tren, n.d., adapted from Krashen & Terrell, 1983 ) 

Bilingualism

Silent/receptive

Early production

Speech emergence

Intermediate fluency

Advanced fluency
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(Mi Chu Chu Tren, n.d., adapted from Krashen & Terrell, 1983 ) 
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I understand: 
• how bilingualism and biliteracy develop in DLI 

programs.

II.  Bilingualism and Biliteracy

19
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Vowels with 
accent 

(á, é, í, ó, ú, ü)

1. Picture clues
2. Print direction
3. Expressive reading
4. Difference between 

n and ñ
5. Blending sounds
6. Accent marks
7. Rhyming
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I understand 
• the challenges that students will face on the 

pathway to bilingualism and how parents can 
support  them.

III.  Challenges of DLI
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The Power of English

Statewide Testing

Learning Difficulties & Disabilities

Bilingual Kids – Monolingual Parents
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I understand 
• some common myths about students 

learning in two languages and how to 
respond to them.

III.  Challenges of DLI
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Session III activities

• Response to scenarios in relation to each challenge (multiple choice, 
discussion at tables)
• Myth vs. fact statements and discussions
• Missing words
• What’s a parent to do?

24

Phillipmartin.info
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I hear if a child in a DLI program has a learning disability, she would 
be better off switching to an English-only program.

There is no evidence that this is so.  Children who have 
learning disabilities in a bilingual setting will 
have the same challenges in a monolingual setting.

25

(LinguaHealth, 2012)

HEARSAYER:
Clipartpanda
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I understand that
• students can earn college credit in a variety of ways by 

demonstrating high levels of bilingualism and biliteracy.

IV.  College and Career Opportunities
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Participation in Seal of Biliteracy Programs 

(Seal of Biliteracy, 2021)

27

How many semesters will Minnesota State colleges and universities award 
for seals and world language proficiency certificates?

World language proficiency certificate Intermediate-Low 2 semesters

Gold bilingual or multilingual seal Intermediate High 3 semesters per language

Platinum bilingual or multilingual seal Advanced Low 4 semesters per language

28

(adapted from Minneapolis Public Schools, n.d.)

Minnesota Department of Education
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I understand that
• there are many different jobs, careers  and other 

enriching opportunities  open to those who are 
bilingual and biliterate.

IV.  College and Career Opportunities
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(ACTFL, 2012)

Language Proficiency and the Workplace
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Session IV activities

31
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• Year 2 (2017-18): 72 respondents, 63 (87.5%) rated the program as “very effective” or “effective” in 
increasing their knowledge and skills related to supporting their children’s learning in the DLI program.

• Year 3 (2018-19): 32 respondents, with 100% rating it as “very effective” (n = 27) or “effective” (n = 5) 
• Year 4 (2019-20): 38 respondents, with 100% rating it as “very effective” (n = 33) or “effective” (n = 5) 

[workshop offerings were interrupted due to COVID-19]
33
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https://carla.umn.edu/
https://carla.umn.edu/immersion/parentinfo/index.html
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Questions? Discussion?

35
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¡Gracias!
Ua tsaug!
Thank you!
maureen@dorsano.net
djtedick@umn.edu
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